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A COMPARATIVE STUDY OF ADMINISTRATIVE FRACTICES OF MALFE
AND FEMALE EDUCATIONAL LEADERS
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Absiract
ix sTudy Was an arrempr fo compare admimisicalive practicas of male adminisiraiors with those of their female

surmberparts, Ji wes promypied by o widespread view held

inn Gl that administrative gffectiveness was mot only

f_ whiremced by the zivle of the leader. bul more impartanily, gender of the Incumbent. The objective af the study
wats therefore fo determing whether the e of gender characteristics had any impact on the perceptions held by

subordinates and stwdents of an educational leader,

Sampie for the study comprised teachers in Basic and secondary schools as well as student leaders of senior

iz

secondary schools selected from four diffevent dlstricss in the Grreater Acera Region of Ghana, namely Acera andd
Temra Mimicipalitles, Dangmie-West, and Go-Riral districes The sample comprised five hundred randamly selected
e 5 in hasie und secondary sehools who had warked wrder their present heads for a prinimanm of three years

Sorty-five smdent leaders in sentar veeondary schools who had male and female heads. A roned of four
Rnnrdred! and seventy-five (475) and fordy (4101 filty complered quesiionraires were received respeciively from

-ﬁ'ﬂﬂ&m am strchend feaders.

Fregquencies and perceniages were usad to analyse the
Sfemale adminisivalors egually invaive thelr reachers in

responses. Major findings include the fact thet mrente amd
decision making. Female adminisirators delegate power

.. d authoriry more than miale admimsiralors, and that botle male and female administralors supervise school

“acrivittes on equal basis.

|. introduction
“Education is not only a uman right and indispensabic
ar every person, but also a vehicle for individuals 1o

o i themseives up the social ladder. In fac, if any nation
Jignores education af ils citizens, that nation can ¢nd up
‘encountering social misfits whose activities will

a ly affect the development of that nation,
‘Education can be imparted properly enlty if educational
eaders manage it effectively and efficlently. Every
educational leader is expected to adopt workable plans,
principles, policies and practices 1o achieve goals for
pis/her insiitution. This means & systematic amangement
sfhuman and material rescurces wvailuble for education
B well as their careful and effective use for the
thicvement of educational objectives (Navokator &

punsanwo, 1998).

e manner inwhich educational adminisiralors munage
snan and material resources available to them will
stribute to the level of development which a nation
mattain. The type of trait and behavier exhibited by
| educational leader such as imelligence, openness,
gpcet for all as well as personal warmih go a long
g in cstablishing and maintaining relationship among
speople in a school. Do these iypes of traits have
thing to do with an educational leader’s gender?
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Statement of the Problem

A general perception held by many people is that there
arc significant differences between the leadership
practices of male and female adminisirators mainly as
a function of gender dilfercnces. The literature also
supports this view. Are there, in fact, any notakbe
differences in the ways in which male administrators
and Female adminietrators run their schoolsT What are
the impacts, il any, of these differences on the success
of these schools in terms of goal achievements?

Review of the Related Literature
Mankoe (2002: 1) refers to administralion as a process
af directing and controlling life in a social orgimization.
It i= process of genting things done through the effortas
of other people. Thus the administrator docs not
actually do the job but ensures that the job is dome and
done well, John Walton, cited in Mankoe, defines
adminisiration as an activity thal concems itsell with
the survival and maintenance of an organization and
with directing the activitics of people working in the
arganization and the reciprocal relations with a view
1o aliaining the overall purpose of an OTRanization.
On female administrators, Chiawa and Bermadette
{1997} argue that women adminisiralors posseis the
competencies needed to perform their 1asks, bul one-
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fourth of these mdministrators need proper pre-serviee
imining to become competend. According le Swepe
and Sharon (1994}, women administrators are always
at the centre in context, speaking their own language,
illumimating constructed interpretation and realities.
They maintain that power in women is an infinile
muluple dynamic social process which is negotianed
and transited politically. McGrath (1992) also
obscrved that women administrators demonstrate
highar level of skills in communication, prablem
solving, instruction and curriculum than males in the
arca of administralion. Meshin {1994] held the view
that male administrators make concluding decisions
and follow pre-established structures (o a greater
degree in problem solving. They take more terminal
action than female administrators. [Female
administrators are ssen to use more information with
their subordinates and also show greater concern with
individual differences as well s social and emotional
development of their stuedents much more than ther
male counterpans do. Hury {1993) pointed oul that
women administrators share information and power
with their subordinates. They demonsirate care and
commitment with their subordinates much more than
male adminisirators.,

On leadership responsibilities, Acheampong (1999}
contended that women become too bossy when they
assume leadeérship responsibilities. They depicl
characteristic of the autocranc leadership siyle.
Puglinna { 1994) observed that both male and female
leaders use similar interpersonal ond managerial mcro-
political leadership behaviour. Men are atiributed witly
more authoritarian behaviour than women. Shakeshafl
(1989) asserted that female educational administrators
help new teachers as well as supervise them direcily
more than their male counterparts. Female educational
administrators create a school climate conducive for
teaching and lecaming more than male adminisiraiors.
In this connection, the Ameérican Association of
Educational Administraters i Auslin came oul with
the notion that both male and lemale school
administralors cxpress confidence i Wieir ability o
manage operational facilities and finance their
organizations, but female adminisirators possess more
expert information in this arca of administration than
male school administrators. Dilating further on male
and female administritor dilferences, the Association
emphasized that there is & significant difference in the
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sendemic performance in schools headed by male and
femanle pdministraiors, that academic performances in
schools hended by famales are higher than those headed
by mules, In the same vein, Bobson (1991) ranked
female administrutors higher than male administrators
in the area of budgeting. Female administralors,
according to Clinch (1996), share decisions, break
down educational jargons as well as build consensus
than their male counterparis. Shakeshalt (1987} has
also observed that female administrators exhibit
democratic participatory style thal encourages
inclusiveness rather than exclusivencss i schools. They
invalve staff and stedents, ask for and get higher
participation and maintain ¢lesely knit organzzation than
male administrators. Helgesin (1990) comended that
because of women's early socialization process, they
develop values and characteristics that resull in
leadership Behaviour that is different from the
aggressive, competitive, controlling leadership
behaviour of men. He also observes thal women
typically bring to administrative position an approach
1o leadership style that is consistent with developmental,
collaborative, relationship-oriented behaviour. He
emphasizes that women are more cffective
alministrators than men.

Referring to administrative responsibilitics, however,
Rass (1990); Eagly ¢t al. (1990) argued that given
equivalent levels of responsibilities within an
organization, men and women exhibit the same
leadership behaviour. Socialization within the
organization, self-direction of those who choose
administration and constrainis of administrators’
responsibilities override any adherence to general
gender-differantial styles or gender bias.

Rescarch Design

Descriptive survey was adopted for this study. The
resenrchers considered the deseriplive survey as
important because it helped them o secure a wide
evidence concerming the differences that exist between
sdministrative practices of male and female schoal
sdministrators, It also facilitated the development of
appropriste questionnaires for the study, Two sets of
questionnaires, one set for teachers and another set for
student leaders, wene designed for the study.
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- Sample
- Sample for the study comprised five hundred (5040)
randomly selected teachers in basic and semior
secondary schools who had worked under their presemt
“heads for a minimum of thoee years as well as forty-
Cfive (43) student leaders in senior secondary schools
* headed by male and female heads. Five basic schools
Cwvere selected from each of the districts gelected 10
the Creater-Acera Region. One 3enior secondary
* schoo] from Dangme-West and Ga-Rurad districts and
Cftwo from Accra and Tema Municipals were also
- selected. In all, ten teachers were selected from each
CBasie school and twenty teachers from the senor
- secondary schools, A wtal of completed four hundred
- and seventy-five {475) teachers’ questionnaire and
forty (40) ztudent leaders” questionnaires were
retumed.

Instrument
The instrument adopited for this study was
guestionnaire, Two 3268 of questionnaire, one for
feachers and anothsr for student leaders, were
designed. Each set was divided into two sections A
Cand B, made up of teenny-one and thirty-one open-
ended items respectiv ely. Sections A of the teachers”
- gquestionnaire regquired respondents” background
information which included age, sex, educational
qualification, professional cank, and teaching
- experience. Seclion A of shsdent leaders” queshonnaire
- requared information on students” age, sex, school and
“affice held.  Sectien B of both sets of guestionnaine
- required informasion on personal opinions amd
gualitics of headmuosters/mistresses and how they
teecome cffective leaders.

Validation and Reliability of the Instruments

The researchers made sure that each item on baoth

guestionnaires related well o the issue being

investigated, The drafied sets of questionnaire were

fiven (o collcagues who read through and made

sppropriate medifications, The reviewers made
ppriate madifications to ambigeous or difTicull

researchers obtained permission from heads of

he selected schools, The researchers and some heads
& schocls helped to distribute the questionnaire to
elected teachers and student leaders. One week was

Yol 1 Mo, 5, 2008

allowed for completion of the questionnare after which
the researchers went 10 collect them.

Frocedures and Analysis of Data

Completed questionnaires wene grouped mtomale and
female heads. A simple frequency count method wixs
uséed to obtain the recurrences of ¢ach ranpge of
responses in both the male and female hends, The
chi-square test was used to test the significonce of the
responses related 1o both male and female heads.

Frequencies and percentages were used io analyze the
raw responscs, while chi-square test was wsed to lest
the significance level. This analy#is wis based on the
Lotal of four hundred and seventy-Tived473) teachers
and forty (40) student leaders™ returned guestionnaines
which made a towml of 515 responses. Analvsis of the
teacher respondents indicated that 87.2% of male and
96.8% of female head respondents based their
decisions on consensus at formal staff meetings, while
0.6% of male and 2.4% of female head respondents
bhazed their decizions on informal meetings with
individual or groups of staff. Only 1.6% of the male
head respondents noted that their heads used
siigpestion box 1o ammive at decisions. On power
delegation, 55.6% of male head and T2.85% of male
head respondents stated that their heads delegated
power while 16% of male head 7.2% of female head
respondents sawd thewr heads did not delegate power,
The chi-square used to test significance indicated that
the chi-square value of X2 = 5.0 15 far greater than
the table value X2 = 3 841, This implies that that there
is a significant difference in the way heads delegale
power to their subordinates. It was thercfore
conclude:d that female administrators delegate power
to their subordinates more than male school heads.
This finding is supported by Hurty (199375 finding
that female school admimstralors share power with
their subordinates more than their male counterparts.

Apart from the role which decision making and power
delegation play in the efficient adminisiration of a
school, effective supervision in any educational
institution helps to ensure the maintenance of minimum
siandard, attainment of the highest possible standard
in teaching and learning as well as the overall
management and ethics in the instiution (Certo, 20002 ).
Commenting on the heads® supervision, majority of
the respondents, 83.2% of male headed schools and
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(93%) of female headed schoals described their heads®
level of supervigsion as being very good while 12% of
the male headed schools and 6.4% of the female headed
schools described the level of supervision as being
average, The chi-square calculated value X2 = 4.9 al
p.0.05, df'= 7 is less than the table value of X2 =7.815.
This impli¢s that there is a significant difference in the
school heads® level of supervision. We therefore
econclude that female school administrmors do more
effective supervizion than mal¢ school administrators.

Furthermose, school administraiors” behaviour has a kot
of influence on their subordinates’ extenl of
participation in school activities. Analysis of the mw
data indicaied that 45.4% of male and 50 4% of female
head respondents observed that the extent of tencher
participation in 1heir schoels was good. On the other
hand, 29.6% of maole and 40.8% of the female head
respondents indiceted that teachers® participation was
not good. The chi-square used 1o test the level of
significance of responses showed that there was no
significant difference in the level of teachers'
participation in school setivitics under male and female
heads. This fAinding, hove cer, refutes Sicina (1996)'s
assertion thot there is a sigrificant difference in staff
participation in schools ko ded by meles compared with
schools headed by femnles.

Regarding information Mlow in the schools, guite a large
number of muale head respondents (63.2%) and a grearer
number of female head ~cspondenis {92%%) indicated
that there was free Now ef information in their schools.
Elaborating [urther, they stated that their heads informed
them about progress of their school all the time,
However, snialler number, 24.8% of male heads and
8% of female heads, lamented that information flow in
their schools was not good at all.

In connection wilh orienting new stall” members by
heads, 52.2% of male head and 68.8% of female head
respoitdents said their heads vwere very good at orienting
new stafl members. On the contrary, 37% of the male
and 35.2% of female head respondents pointed out thas
threir heads were not good at all in giving orienation 1o
new stalf members, The chi-sguare used o test the
significant level of responses showed that the caleulsted
value X2 1.055 a1 P =0.035, di= | was smaller than the
value x2 = 3.841. This means that there is no significant
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difference in the heads® behaviour of orienting newly
pppoanicd stall members.

Another issuc dealt with was whether school
administrators used constructive criticisms over thair
subordinates” mistakes. On this issue, 72.8% of make
and 69.6% of female head respondents ngreed that s
heads were very pood at the use of constructive criticism
when any subordinate went wreng. On the other hand
22.4% of male and 16% of female head respondents
noted that their heads used very harsh words on
subordinates any time they went wrong. The result of
the chi-sgquare test, however, showed no significant
difference between male and female heads® use oF
criticism on subordinates” mistakes,

Crne af the most common and daily practices of heads)
i3 communication between them and their zia
membrers. Majonly of the male respondents (72%) and)
female pespondents (91.2%) said they communicated
with their heads very well while 23% of the male}
respondents and 8.8% of the female respondents graded
their heads” communication as poor. The chi-sgquane’
test shawed that the calculated value X2 = 10.922 i5
lar greater than the read value X2 = 31,842, This
indicated a sipnificant difference betweesn the way male
and female adininistirators communicate with their siafl,
It can therefore be concluded that female school
administrators communicate better with their
subordinates than male administrators. This conclusion
agrees with McoGrath {1992)s assertion thal women:
administrators demonstrate higher level of skills in
communicalion than men administrators,

It was also important to determine whether there is
difference hetween the level of motivation which staff
receive from male heads as compared with the fevel ol
motivation workers receive from female adminisiratons
Mankoe (2002} defines motivation as the process ol
moving onesell” and others to work towards the!
attainment of individual and organizational goals. He
went on 10 say thal motivation is the extent to which a
person’s persistent efTorts are directed towards
organizationally relevant oulcomes. A greater number
of respondents rated both male and female heads”®
motivational behaviour as very good. Only a small
number of respondents rated the issue as below average.
The chi-gquare test revealed that there was no
significant difference between the male and female
echool heads” motivaiional behaviour. This implies that
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n and women adminisirators motivate their
o]t il'lﬂl.H tql.lil”j"-.

- With regard 10 whether or not heads” impose ideas on
Wheir subordinates, majority (71.2%%) of male head and
CH2.4% of female head schools noted that their heads
- d _' nol impaose ideas on teachers. Very few respondents,
“Shatis, 23% of male and 14.4% female heads said their
Beads imposed ideas. The chi-square test showed that
Ve calculated value X2 = 11.558 is greater than the
‘mable value X2 = 3.841. This finding depicts a
- significant difference in the way in which male and

nale heads dealt with ideas, That i1s, male school

o

ieads imposed ideas more than female school heads.

18 finding 15, however, inconsistent with
Acheampong’s (198%) finding that women leaders are
oo bossy and autocratic.

A larpe percentage (9294) of male heads and 76.8% of
emale head respondents atiributed their school’s
‘seademic performance 10 the good administrative
 practices of their heads while only 26.4% of male head
espondents and 23.2% of female head respondents fielt
* their schools' academic performance of heads to other
factors. The statistical analvsis showed no significant
- dilference in the way in wihich acadermic performance
was influenced by male and female administrative
- practices.

'I‘.ii-t raw data also indicated that only 6.7% of male
Bead respondents and 33.3% of the female head
Crespondents said their heads cared for their students”
cwelfure. On the other hand, 66.6% of the male head
FEEpO dents and 407%% of female head respondents stated
their heads did not care much about students’
welfare. The chi-square analysis revealed that there is
=0 difference between male and female heads’ interest
i students” welfare. Both heads showed equal interest
o students” welfare.

U thee 1ssue of students complying with school rules
and regulations, 33.3% of the male head respondents
d 26.7% of the females head respondents pointed

at that students complied with rules and regulations,

. & greater percemage, 66.7% of the male head

ponudents and T3.3% of the female head respondenis

e that students did not comply with school rales

nd regulations. The statistical test showed no
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significant difference in the extent to which students
abided by school laws,

Major Findings
Major findings of the study are summarized as
follows:

Male and female school administrators equally
involve their teachers in decision making. This
finding, however, refutes Meshin (1974)'s assertion
that female heads involve their teachers more in
decision making than their male counterparts. The
stucly alzo revealed that school decisions were made
at stefT meetings by consensus under female
administrators more than under male adminisiralors.

2. Female admimsimtors delegate power and authority
more than male school admimnistrators. This finding
agrees with that of Hurty {1993) that female school
heads delegate power to their subordinates more than
male school hends.

. Both male and female admanistrators supervise school
aclivilies on equal basis. This finding, however,
refutes that of Meshin (1974) that female heads exert
moare supervisory control in the profiession than male
school heads.

. The staft of female school administrators participate
more in school activities than the stafl of male school
administrators. This conclusion agrées with
Shakeshaft { 1989)'s finding that the stafl of female
sdministrators are more engaged in school activities
more than the stall of male administrators.

. Female school administrators possess better human
relations than male school administrators. Female
school administrators relate better with their
subordinates than male school administrators, This
conclusion supparts Glickman {1998)"s finding that
female heads possess good human relation qualitics
more than male heads.

.Both male end female school administrators are
effective at orienting new staff members, This finding.
however, refutes CGages (1994)'s position that female
admimistrators exhibil mere superior oricntation
bchaviour than male administrators. Another
conclusion from the study is that both male and female
sdministrators help their subordinates in solving
problems. This is, however, in disagreement with
Shakeshaft’s assertion that female heads care more
about their swafl™s individual differences and that
female heads are more concened with staff problems
than male heads,
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1. Academic [ ocrformance of students in female
administrat + schools 15 far better than students’
performanc e in male sdministrator schools, The
academic performance is  influcnced by
edministrative practices of the achool administrators.
Alzo, students in female administrator schools are
more disciphined than students in male adminmistrator
schools.

nformation MNows more freely in female
administrator schools than of male administrator
schools, Female administrtors communicats with
their subordinates betler than male adminisirators.
However, both male and female administrators
release information on 1ask accomplishment fresly
to their subordinates.

Recommendations
In the light of the foregomg hndings, we make the
fallowing recommendations:

1. All school sdminisirators should endeaveur 1o update
their administrative practices 3¢ as 0 improve on
various aspects of their school management. This
call is particularly crucial for male admimstrators.
Such improvement can be attmned through post
graduate programmes in cducational lcadership
affered im some universitics..

2. The Ministry of Education in conjunclion with the
Ghana BEducation Service should organize workshops
at short imtervals in school administration and
management. for example, at the Ajumako Ghana
Education Service Siafl Development Institute
(GESD) fior the benelit of school heads.

3. School-based adminisirators should organize sall
development programs for their stafl 1o equip them
with knowledoe on how (o pariicipate in the
management of the school as they improve upon their
own administrutive praclices.

4. Heads of sehools should decentralize administration
by transferning some adminstrative powers to their
hardworking subordinntes, Delegation of auwtherity
should be their watchwords, This is for the muiwal
bencfits of the heads and teachers,

5.Male achool heads are advised to improve on the
relations with their staff, parents and students as a
matter of urgency in order 1w encourage them fo
participate actively in school management.

&, Principals, headmasteramistresses omd headieachers
of pre-lertiary mstiluions should constaitly explore
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sirategies on how o motivate their staff to engage in
both cummicular and extra-curmcsdar activities. They
should be preactive in mobilizing internally-
gencrated funds for this all important purposc
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